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Children involved with Child Protective Services experience high rates of chronic and cumulative interpersonal
trauma and adversity, referred to as complex trauma, that can have a profoundly negative impact on well
being across the life course. Child welfare agencies face myriad challenges in addressing the needs of children
with complex trauma. In response, theMassachusetts Child Trauma Project (MCTP) was launched as a statewide
initiative to enhance the capacity of childwelfareworkers and childmental health providers to identify, respond,
and intervene early and effectively with children traumatized by chronic loss, abuse, neglect, and violence. Spe-
cifically, this large-scale multi-system improvement effort is driving practice change through three key mecha-
nisms in all regions of the state: (1) training child welfare staff and resource parents to recognize and respond
to child trauma, (2) disseminating three trauma-focused EBTs in community-based mental health agencies via
sequential cohorts of intensive Learning Collaboratives, and (3) implementing child welfare-led Trauma-
Informed Leadership Teams (TILTs) that bringmental health providers, childwelfareworkers, and consumers to-
gether to sustain efforts to implement, maintain and spread trauma-informed practices. The article describes the
development and implementation of this multiyear initiative and a number of key lessons learned to date.

© 2014 Elsevier Ltd. All rights reserved.
1. Introduction

Child abuse and neglect are traumatic experiences that profoundly
disrupt the developmental imperative of safe, predictable, and nurtur-
ing care (Cook et al., 2003). Children involvedwith Child Protective Ser-
vices who are removed from the home potentially suffer the additional
trauma of separation from the primary caregiver and the cumulative in-
sult of repeated experiences of separation and loss due to placement
changes in foster care (Greeson et al., 2011; Spinazzola et al., 2013).
The chronic and cumulative experience of abuse, neglect, and parental
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loss prevalent among children involved with child welfare services is
recognized as “complex trauma” because of its invasive interpersonal
nature and deleterious impact on children's self-regulatory functioning
and capacity to form healthy attachments and relationships (Courtois &
Ford, 2009; Kisiel, Fehrenbach, Small, & Lyons, 2009; Spinazzola et al.,
2013). The effects of complex trauma on children's short- and long-
term health and well-being are wide-ranging and include anxiety, de-
pression, substance abuse, aggression, and sexual disorders in adoles-
cence and adulthood (Cook et al., 2003; Spinazzola et al., 2005).

Despite the high level of need, addressing child trauma presents sig-
nificant challenges to the child welfare system. At the organizational
level, administrative and frontline workers need sufficient knowledge,
skills, and tools to support new trauma-informed practices (e.g., aware-
ness of trauma triggers; timely and sensitive identification; referral to
trauma-specific evidence-based treatment) (Ko, 2007; Ko et al., 2008).
Given the high rates of traumatic stress symptoms and/or compassion
fatigue in child welfare workers which leads to job burnout, job
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withdrawal, and exit from child welfare positions (Bride, 2012; Conrad
& Kellar-Guenther, 2006; Pryce, Shackelford, & Pryce, 2007; Sprang,
Craig, & Clark, 2011; Van Hook & Rothenberg, 2009), special attention
must also be given to reducing the impact of work-related trauma
(Hopkins, Cohen-Callow, Kim, & Hwang, 2010). Specific training mate-
rials are available to support these trauma-informed practice changes
(Bride, 2012; Conrad & Kellar-Guenther, 2006; Layne et al., 2011;
Pryce et al., 2007; Sprang et al., 2011; Van Hook & Rothenberg, 2009).
However, as with any system-wide training initiative, building capacity
for trauma sensitive care involves considerable long-term commitment
of resources, planning, and oversight.

At the community level, dissemination of evidence-based trauma-
focused mental health treatment is similarly resource-intensive, with
recent research estimating costs as high as $500,000 to implement an
EBT statewide (Sigel, Benton, Lynch, & Kramer, 2013). Training to sup-
port adoption of a new clinical practice is demanding under any circum-
stances and particularly when treating children and youth experiencing
complex trauma (Aarons, Hurlburt, & Horwitz, 2011; Aarons, Wells,
Zagursky, Fettes, & Palinkas, 2009; Chamberlain et al., 2012; Cohen &
Mannarino, 2008). Further, uptake of an EBT requires intensive training
and consultation, as well as a sufficient length of time to learn the new
approach with clients, to support transferability of the desired out-
comes from the research to practice setting (Ebert, Amaya-Jackson,
Markiewicz, & Burroughs, 2008; Fixsen, Naoom, Blase, Friedman, &
Wallace, 2005; Sigel et al., 2013).
1.1. Building a foundation for workforce improvement in child welfare

In 2011, the Massachusetts Department of Children and Families
(MA DCF) ranked 43rd out of 51 states in the Child and Family Services
Review composite measure of placement stability, indicating a clear
need for improved services for vulnerable children and youth. A closer
look at placement data during the period of 2009 to 2011 showed ado-
lescents and preschool age children generally had poorer placement
stability than those who were latency-aged. Additionally, youth in kin-
ship placements were more stable than those in other placements, in-
cluding foster care and residential levels of service, consistent with
other research on placement stability (Children and Families Research
Center, 2004). Further exploration of state Child Welfare System
(CWS) data found that 68.5% of children had home removal reasons
consistent with complex trauma (e.g., abandonment, neglect, physical
or sexual abuse). Eighty-five percent of these children had no prior
home removal episodes, 15% had one prior removal, and 3% had two
or more prior home removals. Reasons most commonly cited for home
removal included neglect (77.6%), parental drug abuse (22.9%), and
physical abuse (14.7%). After a home removal incidence, children had
an average of 3.9 placements (range = 1–47) and the average number
of placement days was 132 (range = 1–1066 days).

As part of its strategic planning efforts, and in response to these indi-
cators, MA DCF designed and implemented a new casework practice
model to transform the culture of the agency to reflectmore progressive
best practices in child welfare. Grounded in the nationally recognized
Strengthening Families and Positive Youth Development frameworks
(Center for the Study of Social Policy, n.d.-a,-b), the design drew heavily
on implementation science and adult learning. The new practice model
builds on the experience of other states (including Minnesota, California,
New Jersey and Missouri) implementing a Differential Response model
and the Signs of Safety framework (Chapman& Field, 2007). A parallel ef-
fort was also initiated within DCF to address secondary traumatic stress
(STS) and organizational stress inherent in the child welfare system.
The work focused on STS had been initiated in 2008 in collaboration
with an expert in organizational behavior at the Boston University School
of Management (Kahn, 2003, 2011). This effort included training man-
agers and staff on the impact of STS, trainingDCF volunteer socialworkers
and supervisors to facilitate debriefing groups, and instituting debriefing
and “social work support groups” after critical incidents or home
removals.

The cornerstones of the new practice model are positive engagement
and empowerment of families, progressive understanding of families'
needs and strengths, building capacity of parents to effectively parent
their children, and consolidating and sustaining gains. The clinical ap-
proaches established in the new model emphasize safety-organized,
trauma-informed and solution-focused casework. To support this effort,
MA DCF instituted a significant training and coaching process to assist
child welfare staff in adopting these new practices. The new casework
practicemodel provided an important foundation for enhancing the ca-
pacity of child welfare staff to engage in trauma-informed practice.

1.2. Private–public collaboration

MA DCF's work to transform casework practices was accompanied
by efforts to strengthen collaborationwithmental health providers pro-
viding services, with the focus on MA DCF's Support and Stabilization
program, the state'sMedicaid program comprehensive services for chil-
dren with Serious Emotional Disturbance (known as the Children's Be-
havioral Health Initiative), and outpatient behavioral health. Towards
this end, theDepartment became involved in aNational Child Traumatic
Stress Network (NCTSN) Breakthrough Series Collaborative focused on
trauma-informed child welfare practice to improve foster care place-
ment stability (Conradi et al., 2011). The Breakthrough Series Collabora-
tivemethodwas developed by the Institute for Healthcare Improvement
nearly two decades ago and has since been used successfully in multiple
health care settings and systems (Institute for Healthcare Improvement,
2003). It was designed to be a short-term learning system “to help orga-
nizations close [the gap betweenwhatwe knowandwhatwedo] by cre-
ating a structure in which interested organizations can easily learn from
each other and from recognized experts in topic areawhere theywant to
make improvements.”(Institute for Healthcare Improvement, 2003)

The trauma-informed child welfare practice Breakthrough Series
Collaborative, which took place between 2010 and 2012, involved
teams fromnine states across the country, each comprising a partnership
between a county- or State-level public child welfare agency and an or-
ganization that provided evidence-based intervention for child trauma.
Provider organizations were part of the NCTSN consortium of grantees
across the country funded by the Substance Abuse and Mental Health
Services Administration to enhance the standard of care for traumatized
children and their families (Conradi et al., 2011). In Massachusetts, the
partnership was between DCF and the Central Massachusetts Child
Trauma Center (which itself was a partnership between LUK, a
community-based mental health provider agency, and the University
of Massachusetts Medical School).

The Breakthrough Series Collaborative process identified a number
of priorities for the MA DCF's work going forward in building trauma-
informed casework practice: (a) improving identification and assess-
ment of children exposed to complex trauma; (b) fostering trauma-
sensitive and trauma-informed practices among child-serving agencies;
(c) increasing trauma training and sensitivity of caregivers (e.g., biolog-
ical, kin, and foster parents); (d) improving linkages and referral rates to
evidence-based trauma treatments; and (3) building service provider
capacity for trauma-focused EBTs in Massachusetts.

This history of public-private collaboration led next to an ambitious
statewide initiative in Massachusetts to build capacity for trauma-
informed care and trauma-specific services at the child welfare system
and community provider levels, respectively. This initiative, which is
called the Massachusetts Child Trauma Project (MCTP), is funded by
the Administration for Children and Families Children's Bureau and is
a partnership between DCF, LUK, the Child Witness to Violence Project
at BostonMedical Center, the Justice Resource Institute, and the Univer-
sity ofMassachusettsMedical School. Theprimary goal ofMCTP is to im-
prove placement stability and permanency outcomes for children with
complex trauma in MA DCF's care. The overarching vision for the
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initiative is to build sustainable workforce capacity for trauma sensitive
practice changes within MA DCF and to integrate evidence-based trauma
treatments into the existingmental health service array inMassachusetts,
as well as to foster greater communication between the two systems.

1.3. The present paper

This article describes themajor components of theMCTP since its in-
ception in the fall of 2011.We present our approach, including activities
that informed implementation, the evaluation plan, and preliminary
implementation findings in the initial year (October 2012–September
2013). We then reflect on lessons learned about implementation and
solutions forged in pursuing a parallel track of capacity building at
both the agency and the community provider level.

2. Methods

As noted above, MCTP is a two-pronged capacity-building effort
focused on coordinating dissemination of trauma-focused EBTs at
community-based mental health agencies in parallel with training to
support trauma-informed practice by child welfare staff. Each of these
tracks is discussed below.

2.1. Trauma-informed practice change in the child welfare system

The specific elements of “trauma-informed” practice are defined
depending on the population and system/service sector in question
(DeBoard-Lucas, Wasserman, Groves, & Bair-Merritt, 2013; Fallot &
Harris, 2001; Igelman, Conradi, & Ryan, 2007; Kiser, Nurse, Lucksted, &
Collins, 2008; National Center for Trauma-Informed Care & Substance
Abuse and Mental Health Services Administration, n.d.). For trauma-
tized children involved with the child welfare system, a consensus is
mounting around several core areas of knowledge and practice change
as reflecting trauma-informed practice: (1) an understanding about
the impact of trauma on the development and behavior of children
and youth, (2) knowledge about when and how to intervene directly
in a trauma- and culturally-sensitivemanner through strategic referrals,
(3) ensuring access to timely, quality, and effective trauma-focused in-
tervention, (4) a case planning process that supports resilience in long-
term healing and recovery, and (5) attention to self-care in response to
working with traumatized children (Arvidson et al., 2011; Cohen,
Mannarino, & Murray, 2011; Lieberman, Chu, Van Horn, & Harris,
2011; U.S. Department of Health & Human Services & Administration
for Children & Families, n.d.). Taken together, these improvements
also substantially address the Child and Family Service Review goals
of safety, permanency, and well-being.

2.1.1. Layers of child trauma training
TheMCTP is supporting practice change through two pathways. The

first involves training of DCF staff and resource parents to recognize and
respond to child trauma. Two curricula developed by NCTSN are being
used for statewide training: the Child Welfare Trauma Training Toolkit
(3rd Edition) (Child Welfare Collaborative Group & National Child
Traumatic Stress Network, 2013) and the Resource Parent Curriculum
(Grillo, Lott, & the Foster Care Subcommittee of the Child Welfare
Committee, 2010). Both training materials were successfully piloted as
part of the Breakthrough Series Collaborative, resulting in an increase
in referrals to trauma-focused EBTs by caseworkers at Area Offices
that participated in the trainings compared to all other Area Offices
across the state.

MA DCF is systematically rolling out the two sets of trainings across
the four regions of the state, beginning with an initial cohort in the
Western and Northern regions (2012–2013). The initial cohort will be
followed by a second cohort of Learning Communities, that will take
place in the Boston and Southern regions; due to scheduling constraints,
the second cohort is running slight more than 12 months in duration
(2013–2015). The trainings are offered in sequence, with an initial
(2 hour) “basic” training on child trauma (including an introduction
to the EBTs being disseminated via theMCTP), convened at the Area Of-
fices in the regional cohorts. The basic trainings are followed several
months later by a more intensive 1-day training using the Essential Ele-
mentModules of the Toolkit.While the trainings are notmandatory,MA
DCFworkers are strongly encouraged to attend the “advanced” training to
obtain more knowledge and learn specific trauma-informed strategies to
put into practice.

The Child Welfare Trauma Training Toolkit is designed as a 2-day
training. However, concerns about feasibility given the number of
training hours already required for agency staff prompted our team
to create Webinars to deliver the predominantly didactic sections
of the toolkit. These Webinars were offered prior to the in-person
training, maximizing the time during face-to-face learning for case-
based discussion to apply new concepts. The Webinars are also
being used to orient new child welfare staff to trauma-informed
casework practice. A third set of trainings is using the NCTSN Re-
source Parent Curriculum (RPC), which focuses on strategies for en-
hancing trauma-informed care on the part of foster parents s (Grillo
et al., 2010).
2.1.2. Trauma-informed leadership teams (TILTs)
In tandem with the cascading child welfare trauma trainings across

the state, the initiative is supporting the implementation of Trauma-
Informed Leadership Teams (TILTs) in each DCF Area Office. The TILTs
are chargedwith “tilting” practices to bemore responsive towards trau-
matized youth and families. The TILT model grew out of the Break-
through Series Collaborative described earlier, which illuminated how
the synergy of mental health providers, child welfare workers, and con-
sumers coming together with a shared commitment to make change
happen was a powerful mechanism for “tilting” practice towards
change.

Key informant interviews were conducted with members of the
Breakthrough Series Collaborative prior to launching the MCTP TILTs
to identify strategies associated with successful implementation. Rec-
ommendations centered on (a) qualities and issues to consider when
selecting members for the team, (b) effective team-building strategies
and processes, (c) emphasis on offices trying small tests of change,
and (d) guidance for spreading and sustaining new practices. For exam-
ple, new TILTs were encouraged to invite parents or youth whose cases
had been closed at least six months to ensure there was no direct rela-
tionship with MA DCF staff, trauma clinicians, or foster parents on the
TILT and to pair parents and youth with a ‘mentor’ on the team to sup-
port participation.

These recommendations for supporting effective TILTs resonatewith
themes covered in a Strengths and Needs self-assessment tool that the
teams are asked to complete in the early phase of their formation. The
tool, adapted from the Breakthrough Series Collaborative (Igelman
et al., 2007), provides a set of priorities andmetrics to track progress to-
wards trauma-informed casework practice including awareness of and
strategies to reduce secondary traumatic stress. The intent of the self-
assessment is to introduce trauma-informed terminology, objectives,
and practices in a concrete manner and to assess readiness and capacity
to engage in change. Five themes are addressed: (1) knowledge build-
ing and developing practice, (2) trauma-informedmental health assess-
ment, (3) case planning and management, (4) externally-delivered
trauma-informed services, and (5) child welfare systems, cross system
partnerships, and system collaboration. Each TILT engages in a process
of self-assessment to determine their baseline functioning as a system
and to monitor effective change over time. The teams use a color-
coded dashboard to track their baseline strengths and areas for im-
provement from the self-assessment, identify action steps, and progress
over time. Teams use this information to help identify action steps and
to track their progress.
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2.2. Trauma-informed practice change: mental health provider agencies

In tandemwith DCF trainings on child trauma and implementation of
the TILTs, MCTP is disseminating several evidence-based or evidence-
supported treatments across the state: Trauma-Focused Cognitive-
Behavioral Therapy (TF-CBT), Child–parent Psychotherapy (CPP),
and Attachment, Self-Regulation and Competency (ARC). These three
EBTs were selected based on national and state data on trauma expo-
sure among children in the care and custody ofMADCF, the accessibility
of trainers (for both cost and sustainability concerns), and feasibility of
the model for service delivery settings and meeting the needs of chil-
dren exposed to chronic complex trauma. Each treatment model is
briefly described below.

Trauma-Focused Cognitive-Behavioral Therapy (TF-CBT) is a
components-based trauma treatment designed to treat posttraumatic
stress and related emotional and behavioral problems in youth ages
3–18. It is appropriate for single incident or multiple trauma exposure
as well as for children experiencing complex trauma. TF-CBT is, to
date, the most widely evaluated treatment for trauma in children,
with over 13 clinical trials demonstrating its efficacy and effectiveness,
including two ongoing international clinical trials in progress. It has
been usedwith children exposed to a range of different types of trauma
across a variety of geographic, ethnic, religious, and socioeconomic stra-
ta. TF-CBT is composed of several major components designed to be
conducted across 12–18 treatment sessions: Psychoeducation; Parent-
ing Skills; Relaxation; Affective Expression and Modulation; Cognitive
Coping; development of a Trauma Narrative and Cognitive Processing
of the Trauma Narrative; In Vivo Exposure; Conjoint Child–Parent Ses-
sions; and Enhancing Future Safety and Development (PRACTICE). The
components are implemented sequentially, each building off the previ-
ous component. For children experiencing complicated or complex
trauma, applications of TF-CBT are adjusted to include relaxation train-
ing and safety planning at the beginning of treatment, and treatment
length is generally longer (e.g., 25 to 30 sessions) (Cohen, Mannarino,
& Deblinger, 2012; Cohen, Mannarino, Kliethermes, & Murray, 2012).
InMassachusetts, TF-CBT has been successfully implemented at numer-
ous community-based mental health agencies in outpatient, home-
based and residential settings that serve children with multiple chronic
traumas, with many children meeting criteria for complex trauma.

Child–parent Psychotherapy (CPP) is a trauma-focused and
attachment-informed dyadic model developed specifically for very
young children (birth to six years) and their primary caregivers, ad-
dressing the fundamental role of the caregiver-child relationship in
healing the effects of trauma and promoting healthy development.
The model treats disruptions and disturbances in the caregiver-child
relationship, including the traumatic responses of young children
who have experienced abuse, neglect, and attachment loss (Chu &
Lieberman, 2010; Lieberman, Weston, & Pawl, 1991). Treatment is
delivered with the caregiver-child dyad together, with the focus on
supporting, strengthening, and repairing the attachment relationship
(Lieberman & van Horn, 2005). CPP has been evaluated in several sepa-
rate randomized controlled trials with young children exposed to rela-
tional trauma (domestic violence, maltreatment) and found to reduce
behavioral, attachment, and mental health problems (Lieberman, Van
Horn, & Ippen, 2005; Toth, Rogosch,Manly, & Cicchetti, 2006) with pos-
itive outcomes enduring six months following treatment completion
(Lieberman, Ghosh Ippen, & van Horn, 2006). CPP is one of the few em-
pirically validated interventions for very young traumatized children.
The treatment is highly flexible and explicitly integrates cultural values
and culture-related experiences into treatment planning and delivery.

The Attachment, Self-Regulation and Competency (ARC) model of-
fers a comprehensive, flexible framework for interventionwith children
and youth who have experienced multiple and/or prolonged traumatic
stress. ARC identifies ten building blocks of trauma-informed treatment
that fall within the three core domains of attachment, self-regulation,
and competency. These building blocks, or treatment targets, reflect
the scientific literature on (a) impact of traumatic stress; (b) normative
and impacted attachment; (c) normative development; and (d) factors
associated with resilience among stress-impacted youth (Blaustein &
Kinniburgh, 2010; Kinninburgh, Blaustein, Spinazzola, van der Kolk,
2005). As a newer treatment approach, ARC has not yet been evaluated
in a randomized controlled trial. However, several observational studies
have shownpositive behavioral,mental health, and improved permanen-
cy outcomes (see Hodgdon, Kinniburgh, Gabowitz, Blaustein, &
Spinazzola, 2013). In addition, data from the cross-site evaluation of the
National Child Traumatic Stress Network showed that ARC-based treat-
ment services demonstrated consistent significant reductions in behav-
ioral problems and Posttraumatic Stress Disorder (in children age five
and older) that were equivalent to those observed in children receiving
TF-CBT (ICF Macro, 2010).

2.2.1. Pairing treatment with individual needs
Screening protocols were developed for the project to provide guid-

ance to mental health and child welfare staff in identifying which of the
three EBTs should be selected per child's presentation. The guidance
was derived from the empirical evidence, recommendations from the
treatment developers regarding intended usage indications, and history
of successful implementation with children and caregivers within and
across three contextual parameters: developmental stage, caregiver
availability/involvement, and primary clinical presentation. The proto-
col follows a hierarchically ordered set of considerations beginning
with developmental stage of child, followed by caregiver involvement,
and then primary clinical presentation.

2.2.2. EBT dissemination: piloting a learning community model
The EBT dissemination is being implemented using the Learning

Collaborative/Community approach, an intensive learning method based
on the IHR Breakthrough Series Collaborativemodel for supporting effec-
tive uptake across multiple settings and creating changes in organiza-
tions that promote the delivery of effective interventions and services
(Markiewicz, Ebert, Ling, Amaya-Jackson, & Kisiel, 2006). The model
emphasizes adult learning principles, interactive training methods,
and skill-focused learning. It brings together teams from different agen-
cies to learn from one another over the course of an extended learning
process (typically 12–18 months), withmultiple opportunities for face-
to-face learning sessions; follow-up consultation activities; feedback
loops (including the use of fidelity metrics); resources to support
sustained learning; and opportunities to practice new skills and share
progress with colleagues learning the Learning Collaborative model
(Markiewicz et al., 2006).

MCTP is implementing the EBT dissemination process in two prima-
ry waves of Intensive Learning Communities, each a year long, across
the four regions in the state (Cohort 1 in the Western and Northern re-
gions first, followed by Cohort 2 in the Boston and Southern regions).
The process was designed so that the timeline and requirements for
training were generally consonant across the three EBTs: 12-months
in duration and carried out in coordination with child trauma trainings
and TILT development inMADCF's Regional andArea Offices. Nationally
credentialed trainers are conducting the Learning Communities, which
comprise face-to-face trainings and monthly phone consultations with
clinicians and supervisors. TheMCTP EBT dissemination process also in-
cludes a ‘senior leader’ track to support uptake of the EBT by clinical su-
pervisors and agency administrators, focused on collective problem
solving around administrative challenges (e.g., referrals, billing).

2.3. Evaluation approach

The MCTP evaluation is driven by a multi-modal approach to assess
changes within theMA DCF and among the provider agencies that offer
services to child welfare-involved children. The evaluation utilizes a
multi-source, multi-method approach including surveys, records re-
views, and individual child assessments to measure both process and
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outcome, and provide feedback to project management, Departmental
staff and clinical providers for continuous quality improvement.
2.3.1. Implementation evaluation: EBT implementation readiness
Previous research finds that successful implementation of evidence-

based practices is strongly related to clinician characteristics and atti-
tudes, organizational factors, and other factors related to implementation
supports (Aarons, 2005; Durlak & DuPre, 2008; McHugo et al., 2007).
MCTP is employing several instruments to assess provider capacity for
EBT implementation for bothplanning purposes and as factors to consider
in evaluating implementation outcomes. During the initial planning year
of the project, Area Office Directors were asked to complete a survey
assessing the availability and accessibility of evidence-based trauma
treatment for the children they serve. The survey comprises a subscale
of the Trauma System Readiness Tool, adapted by the Chadwick
Trauma-informed Systems Project (Hendricks, Conradi, & Wilson, 2011).

A corollary assessment of organizational readiness was conducted
with clinicians enrolled in the Learning Communities for the three
EBTs. The Evidence-Based Practice Attitude Scale (EBPAS) was used to
measure clinician's attitudes toward adopting an EBP (Aarons, 2004).
The EBPAS is a 15-item scale with four subscales (Appeal, Requirements,
Openness, and Divergence) and a global score. The Appeal subscale
assesses the degree to which clinicians would be willing to adopt an
evidence-based practice if the new practice was appealing (e.g., if it
were intuitively appealing, easy to use, or used by colleagues), and the
Requirements subscale assesses their willingness to adopt if it was re-
quired of their agency or state. The Openness subscale measures their
general openness to innovation and willingness to try a new practice
while the Divergence subscale assesses the extent towhich the clinician
perceives evidence-based practices as not clinically useful or as impor-
tant as clinical experience (reverse scored). Scores reflect a Likert scale
of 0–4 (0 = Not at All to 4 = To a Very Great Extent). A second tool,
the Trauma-Informed System Change Instrument, 2nd Ed. (TISCI), was
used to assess readiness for change at the organizational and staff
level (Richardson, Coryn, Henry, Black-Pond, & Unrau, 2012). The
TISCI is an 18-item tool with three subscales: agency policy (e.g., local,
state, and federal policies that shape the focus and actions of profes-
sionals), agencypractice (specific treatments and resources available lo-
cally that support a trauma-informed system), and individual practice.
Scores on the TISCI are rated from 1 to 5 (1 = Not at All True for My
Agency/Me to 5 = Completely True for My Agency/Me).

The evaluation is also systematically documenting implementation,
including the provision of trauma training for MA DCF staff (i.e. number
of basic and advanced trauma trainings provided, attendance, satisfaction,
and perceived knowledge gained) and the process of implementing the
TILT team model (self-assessment of needs, identification of areas for
improvement, progress toward implementing changes, frequency and at-
tendance of TILT teammeetings). Uptake of EBTs is also being document-
ed in terms of the number and types of trainings provided, number and
frequencyof consultation sessions, attendance, satisfactionwith the train-
ing and consultation process, and perceived challenges of implementing
trauma treatment for MA DCF-involved children – including interfacing
with and receiving referrals from the Departmental staff.

EBT implementation is being monitored by each agency team's su-
pervisor, using a self-assessment checklist specific to each EBT complet-
ed by clinicians at each 6-month follow-up and discharge of the client.
Individual child assessments of trauma exposure, trauma symptoms,
behavior and functioning are being used to inform the provision of
clinical services and monitor treatment progress. Clinicians collect this
information from children and families at the start of treatment and
every 6 months until discharge. The data are entered and managed
using a secure online data capture system, REDCap, hosted at the
University of Massachusetts Medical School (Harris et al., 2009), and re-
ports are automatically generated by the system for timely use in treat-
ment planning. These reports are intended to help clinicians engage
families by showing progress through treatment and as an aid in treat-
ment planning.

2.3.2. Outcome evaluation: emphasis on data-driven treatment services
The outcome evaluation is focused on practice changes at the system

level (both in terms of MA DCF and provider agencies) as well as im-
provements in child level outcomes (e.g., symptoms, behavior, and
placement stability). Changes at the system level are being measured
annually and analyzed to assess improvements in trauma sensitive
practices and attitudes, implementation of screening and referral,
collaboration among child serving agencies and providers, the number
of clinicians trained to deliver evidenced based trauma treatment, and
the number of MA DCF-involved children and families receiving
evidence-based trauma treatment. The child and family data are
being collected by clinicians and entered in the REDCap system. These
outcome data will be aggregated and analyzed for satisfactionwith ser-
vices, statistically significant and clinicallymeaningful improvements in
trauma symptoms, behavior, and functioning. Finally, record review of
placement data and also of Medicaid data will be analyzed at the aggre-
gate level for improvements in placement stability and reunification,
decreases in behavior problems and PTSD symptoms, fewer repeat trau-
ma exposures, and reductions in caregiver stress. The outcome evalua-
tion was approved as exempt from review by the Human Subjects
Institutional Review Board of the University of Massachusetts Medical
School.

3. Results

In the section that follows we report the findings to date regarding
organizational readiness, implementation of the TILT teams, and EBT
implementation progress

3.1. Organizational readiness needs assessment

In the planning year for the project (October 2011–September
2012), the Trauma System Readiness Tool was administered to all 29
Area Office Directors; 24 (83%) completed this organizational self-
assessment. Responses indicated that the availability of trauma-focused
treatmentwas highly limited in the offices' service delivery areas. Consis-
tently, there were themes of poor access and lack of clinicians with spe-
cialization in evidence-based trauma treatments. Respondents referred
to longwaitlists and distance,with only a small subset of providerswithin
agencies being trained in trauma-specific treatment and many providers
being outside of the catchment area. Another area of concernwas difficul-
ty ascertaining whether providers offered trauma-specific treatment, as
many agencies refer to “trauma counseling” without defining what that
means other thanworkingwith populationswho have been traumatized.
Language capacity tomeet the needs of different cultural groupswas also
identified as a problem.

The EBPAS and TISCI measures were administered to the first cohort
of clinicians (N = 153 out of 192 clinicians; response rate of 79.7%).
These clinicians represented 20 provider agencies. Eighty-seven percent
of clinicians had at least Masters level training or greater. The most fre-
quently cited clinical services provided were individual therapy, family
therapy, home-based therapy, and group therapy to children, adoles-
cents, and adults. Clinicians had significant experience working with a
variety of ethnic groups such as African Americas, Latinos, and Asians,
and also reported extensive experience working with foster children,
homeless children, and LBGTQ youth. Forty-six percent of clinicians
had 0–5 years of professional experience, 23% had 6–10 years, 20%
had 11–20 years, and 10% had 21 years or greater.

Responses to the EBPAS were overall positive and therefore did not
suggest that any of the four attitude domains was an overriding factor
that may affect implementation and need to be addressed in the Learn-
ing Community trainings or senior leader track. Average scores were
somewhat higher on the appeal and openness subscales (3.2 and 3.0,
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respectively) than the requirement subscale (2.7). Scores were lowest
for the divergence subscale (0.9) suggesting that clinicians did not
have a negative attitude toward evidence-based practice. The average
global score for the EBPAS was 2.5, suggesting moderate level of recep-
tiveness and readiness to learn a new practice. Scores on the TISCI were
similarly positive, indicating that at the individual level, clinicians had a
strong intention to consistently engage in trauma-informed practice
(average score of 3.8). Responses were also favorable regarding percep-
tions of agency-level policy and practice supports for trauma-informed
care (3.2 and 3.5, respectively).

3.2. Implementation of child trauma trainings

The basic trainingwas provided to 1,096MADCFworkers (themore
advanced Child Welfare Training Toolkit Trainings are currently in
process). Attendees at the basic trainings were predominantly social
workers but also included administrative staff as well. On average 50
participants attended each basic training. A training evaluation com-
pleted by 645 (59%) of attendees collected information on staff experi-
ence at MA DCF and other characteristics, prior knowledge regarding
the effects of trauma, content and usefulness of the training, and satis-
faction with the training and trainers. The mean years of experience
was 13.73 years (range: 0–44 years). The majority of respondents
were women (82%). Seventy-four percent were white, 18% were
Hispanic/Latino, and 14% were Black. Respondents varied considerably
in their prior knowledge about the effects of trauma, with nearly half
reporting they had “a good deal” of previous training/knowledge. The
vast majority (90%) of respondents reported that they would use what
they learned in the training in their work. Eighty percent of workers
who completed the training evaluation reported being satisfied or
very satisfied with the training (80%). Respondents identified several
areas to address in future training, including cultural differences and
the inclusion of caregiver and youth voices.

3.3. Implementation of TILT teams

All 17 Area Office TILTs in the Northern and Western regions of the
state launched in October of 2012 (the other 12 Area Offices in the
state were launched as Cohort 2 in October of 2013). MCTP organized
a TILT kick-off event for the Area Offices to launch the teams in each co-
hort. During the event, new team members were provided with an
overview of the foundations of the Massachusetts Breakthrough Series
Collaborative, expectations of TILTs, considerations for team selection,
retention, and dynamics, the strength and needs assessment, develop-
ing trauma-informed innovations, and suggested strategies for spread-
ing these practice changes throughout the office. Teams typically
include an administrative and frontline worker at the Area Office, ad-
ministrative leaders and clinical supervisors participating in different
EBT Learning Communities in the area district, representatives from
schools, courts, and/ormedical providers, aswell as consumers. Howev-
er, identifying and eliciting participation of birth parents and youthwho
had previously been involved with the MA DCF to serve on TILTs is an
ongoing challenge.

By the end of the initial implementation year (September 2013), the
majority of TILTs in the Northern and Western regions had completed
their self-assessments and were implementing trauma informed inno-
vations to address issues identified through the assessment process.
These innovations range from small tests of change in the Area Office
to cross-system efforts to strengthen collaborative ties between DCF
workers and mental health providers in the community. For example,
one TILT is conducting a survey to identify topics that can foster deeper
understanding and respect for roles, responsibilities, practices, and con-
cerns across systems (e.g., how DCF makes placement decisions; why
clinicians are reluctant to testify in court). This TILT is planning to create
shortwebinars that address topics identified as priority areas by survey-
ing provider agencies and childwelfare staff. Other TILTs are focusing on
incorporating consumers' treatment goals into their DCF service plan or
on best practices when children/youth are leaving and entering school
systems (e.g., providing information to schools on how to identify and
effectively respond to trauma-related behaviors). Another TILT is devel-
oping a script for caseworkers to use when conducting trauma screen-
ing with children.

In an effort to solidify the TILTs, gatherings to bring TILT teams to-
gether across Area Officeswere convened at the end of the initial imple-
mentation year. The purpose of these gatherings was to provide an
opportunity for teams to share ‘small tests of change’ they were under-
taking, share strategies that strengthen and sustain the team, create a
peer-to-peer network, and strengthen the collaborative relationships
and functioning of the teams. Topics included discussions and activities
about leadership styles in groups, identification and implementation of
trauma informed innovations, participation of community members
and former DCF consumers, as well as collaboration with mental health
providers. We addressed the potential tension among TILT participants
who are more focused on team process and ensuring that everyone's
voice is heard, and those who are more task-oriented and ensuring
that the team is moving forward with action steps. Additional areas of
focus included the challenges of recruiting andmaintaining representa-
tion of parents and youth with former DCF involvement as well as diffi-
culties with disseminating innovations and engaging staff who are not
participating on a TILT to implement identified practice changes. We
included energizing activities to promote the importance of self-care
and address secondary traumatic stress. These gatherings were very
well attended and well received, with 91 TILT members attending,
representing all Area Offices in this initial cohort.

Both informal and formal feedback to the Department from TILT
members pointed to the championing role of Area Office managers as
the critical factor to successful teams. The decision of who would take
the lead in launching and developing TILTs was assigned to the man-
agers in each office. Some offices identified supervisors and/or social
workers to take on this role and were able to develop strong teams.
However, it required the participation and investment of the managers
themselves for the work of TILTs to be successfully integrated into the
office as a whole. Staffing resources can play a major role in either
supporting or undermining a manager's availability to actualize this
championing

Another key factor contributing to successful TILTs was the comfort
level in engagingmembers of the community on their team. Offices that
were the most successful in these efforts already had well-established
relationships with mental health providers in the community. Offices
that did not have a strong history of collaboration with community
mental health agencieswere pleasantly surprised to discover the degree
of interest there was on the part of providers to participate on their
TILTs. Feedback from the TILT members consistently refers to the posi-
tive relationships that have developed among the different system rep-
resentatives and providers who participate on the team.

3.4. Preliminary findings: uptake of EBTs

The initial cohort of provider agencies participating in the Learning
Communities for the three EBTs involved a total of 20 agencies compris-
ing 40 teams from North East, Central, andWesternMassachusetts. The
number of teams was spread relatively evenly across the EBTs (15, 13,
and 12 for ARC, TF-CBT, and CPP, respectively). In total, 192 mental
health providers (clinicians and clinical supervisors) are participating
in this initial cohort.

The agencies represented a diverse set of organizations in terms of
size (number of clinicians and number of children and families served,
demographics of client population), and geographical location. They
included 11 large agencies (i.e., with a client-base of 2,500 or more
children/families per year) with a large number of sites and clinical
staff, multiple programs (e.g., Safety & Stabilization, Congregate
Care, CBHI, residential, substance abuse, early intervention), and
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long-standing ties to the MA DCF as a child welfare and/or domestic vi-
olence services provider. One of these agencies is the largest provider of
MA DCF-funded Safety and Stabilization and Congregate Care services
in the State. The four mid-size agencies also offer a range of programs,
commonly offered at more than one site, serving a large number of
clients (in the range of 1,000 to 2,000 children and families) The re-
maining five agencies had a smaller reach in comparison to the large
and mid-sized organizations (ranging from 50 to 500 children served
annually) and a smaller number of clinical staff (fewer than 20 licensed
therapists). One of these smaller agencies was an accredited Children's
Advocacy Center and NCTSN trauma center that was part of a large hos-
pital system. Most agencies in the Western and Central regions of the
state include rural towns in their catchment areas.

A key indicator of EBT implementation progress is children's enroll-
ment in treatment. At the end of the first year of implementation (Sep-
tember 2013), 298 children were enrolled in an EBT (101 enrolled in
ARC; 77 enrolled in CPP; and 120 enrolled in TF-CBT). The enrollment
goal for each EBTwas 3 clients per clinician and 2 clients per clinical su-
pervisor. The enrollment goals were based on recommendations, cur-
rent at the time the initiative was being planned, from the TF-CBT,
CPP, and ARC treatment developers for the numbers of cases needed
to support sufficient practice of the new treatment. Based on MCTP
enrollments, 131 clinicians enrolled at least one client (61.5% of 213
trained clinicians and supervisors); 89 (42%) enrolled at least 2 clients;
53 (25%) enrolled at least 3 clients; and 19 (9%) enrolled more than 3
clients. It is possible that clinicians who have not yet met their enroll-
ment goal for the project may still have met the requisite number of
cases needed to learn the model; this information will be collected
from clinicians directly. Forty-three children have completed the
6-month follow-up assessment and 39 clients have been discharged.
One CPP team dropped out of the Learning Community, primarily due
to staff leaving the agency, and 31 clinicians (16%) left their agency dur-
ing the implementation period.

4. Discussion

The goal of MCTP is to promote alignment across multiple service
delivery systems to ensure that families are receiving appropriate
trauma-informed services, with a particular focus on increasing place-
ment stability and access to trauma-focused treatments. Fundamental
to this system transformation is recognition that agency culture plays
a significant role in determining the most effective strategies to im-
plement change. Implementation of any significant change in prac-
tice requires sensitivity to other environmental factors (e.g., budget
constraints, concurrent policy, practice or leadership changes in the
agency, etc.), as well as an intentional effort to conceptually integrate
changewith other initiatives the agencymay beundertaking. Special at-
tention to the “occupational hazard” of exposure to Secondary Traumat-
ic Stress is a key element of transforming agency culture. For example,
the trauma-informed approaches being introduced within the child
welfare system through MCTP have been embedded into DCF's new
casework practice model developed in response to the 2007 CFSR re-
views. Implementation of MCTP has affirmed that practice changes
must be fully integrated to ensure that 476 do not view these efforts
as simply a “practice de jour” or as separate and distinct initiatives.

4.1. Building organizational capacity: challenges and solutions

Childwelfare is highly demandingwork and freeing up staff time for
participation on the TILT teams has been a challenge for several Area Of-
fices. Accordingly, additional effort has been directed to encouraging
and supporting the work of the TILTs. For example, conference calls
have been held with TILT leaders every other month to provide an op-
portunity for teams to share their challenges, their successes and prog-
ress and to learn from each other. Planning is currently underway to
host regional gatherings of TILT members so teams can share and
develop strategies for practice innovation. Additionally, identifying
and eliciting participation of birth parents and youth previously in-
volved with child welfare services to serve on TILTs has been a chal-
lenge. The project is seeking supplemental funding that will facilitate
broader participation by consumer representatives on the TILTs.

Originally it was hoped that the TILTs would be able to complete the
self-assessment within one or two meetings; however, for most TILTs,
the process required more time. Additionally, several of the teams had
not yet identified community partners and consumer representatives
for the TILT at the time they completed their self-assessment. Thus,
the process lacked vital input from critical stakeholders for these
teams. Accordingly, the MA DCF will be providing more targeted train-
ing to facilitate the self-assessment and team formation process for
the next round of TILTs. For example, future training may include role-
playing to highlight the importance of including the perspective of pro-
viders and consumers on the TILT. Offices that initially conducted the
assessment with only Departmental staff as participants have been en-
couraged to complete the assessment anew to gain the perspective of
external members.

Of note, Department referrals to EBT providers at agencies unfamil-
iar to their office have been slow to cultivate. There was a clear discrep-
ancy in numbers of referrals to newer mental health providers as
compared to those who had been working with an Area Office over
time. The importance of relationships between mental health agencies
and their local child welfare office in driving referrals to EBTs resonates
with the previous work of the Massachusetts Breakthrough Series Col-
laborative and speaks to the importance of TILT teams as a springboard
for developing and sustaining these critical relationships.

4.2. EBT dissemination: challenges and considerations

MCTP selected three evidence-based trauma treatments based on
the evidence supporting these treatments and in consideration of their
applicability to MCTP's target population of children experiencing com-
plex trauma. The EBTs are being disseminated concomitantly, in parallel
and similarly structured Intensive Learning Communities, based on the
NCTSN Learning Collaborative approach (Ebert et al., 2008). The consis-
tent structure across the three EBT Intensive Learning Communitieswas
integral to the intensively coordinated effort to build statewide capacity
in both the child welfare system and provider agency landscape. How-
ever, several important challenges related to this approach emerged
during our initial implementation year and deserve close consideration.

The first issue pertains to ongoing changes in EBT training require-
ments. As research grows and evidence accumulates for what is needed
to support effective uptake of different EBTs, treatment developers nec-
essarily calibrate the requirements for training and credentialing. The
pace and degree of calibration varies across different EBTs, as treatment
developers focus independently on best practices in dissemination for
their particular model. It bears noting that fidelity tools and their use
in training also vary widely across EBTs (e.g., some are qualitative;
others are brief or more elaborated checklists). For example, recently
updated training requirements for CPP call for an 18-month timeframe
along with more trainings and consultation and the use of multiple fi-
delity metrics to support implementation-level uptake of the model.
These changes, made in response to lessons learned from a decade of
dissemination experience, including large-scale efforts, represent great-
er financial burden on agencies and training demands on clinicians
compared to TF-CBT or ARC.

Relatedly, there are substantial differences across EBTs in how or
whether clinicians are endorsed as an EBT provider. Credentialing pro-
vides funders and consumers with a registry of qualified provider and
allows clinicians to carry their provider status across agencies and
states. Yet each EBT has its own system that has uniquely evolved
over time. For example, TF-CBT recently released a new certification
process, that includes an online credentialing component and exam,
via which clinicians who meet criteria will be considered certified
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TF-CBT therapists and included on a national registry. In contrast, CPP
does not certify providers, as that connotes a level of monitoring and as-
sessment of training that is not feasible in scaling up the model. Instead,
a roster will be used to list CPP providers who received “implementation
level” training (i.e., were trained to deliver the model with fidelity to im-
prove outcomes).

In a large-scale effort such as MCTP, where multiple teams may be
learning different models in a single agency, the variation within and
across EBT training requirements and credentialing pathways can be
confusing for stakeholders and also subtly undermine the appeal of ap-
proaches that demand a longer duration and greater intensity of train-
ing. One solution is to involve treatment developers at the outset of a
multi-year dissemination effort to create ‘work around’ should modifi-
cations in training guidelines arise during the course of dissemination.
Another important step is for trainers to explain variation in training re-
quirements and credentialing processes across EBTs, with the goal of
providing clinicians, supervisors, and administrators with a broader
perspective on EBT development and implementation science. This
foundational type of information is best relayed in the form of a face-
to-face training, prior to or integrated into the Learning Community,
thereby allowing an opportunity for agency administrations, supervi-
sors, and clinicians to come together and think through the key factors
that affect the spread and uptake of an EBTwith the support of a trainer
(e.g., the needs of subgroups of different ages or with different types of
trauma exposure or challenges thatmay arise related to a clinician's the-
oretical orientation, training, and experience). Greater emphasis on
foundational ‘pre-Learning Community’ training may go far in setting
the stage for agency- and clinician-level buy-in that drives effective im-
plementation and sustainability of the model.

In our experiencewith thefirst year of EBT dissemination, the EBPAS
and TISCI findings were generally positive and did not point to agency-
or clinical-level issues that needed to be addressed with individualized
support from the MCTP Project Coordinator, who led the senior leader
track, or by the EBT trainer. It was instead the ongoing senior leader
calls that were essential to identifying areas of need that necessitated
adapting our implementation plans. The most urgent needs we heard
were loss of staff due to clinicians leaving the agency and the need for
more opportunities with trainers to deepen practice with the new
model. In response, we have designed a secondary wave of dissemina-
tion that will take place after the second cohort has completed their
Learning Communities. This wave will focus both on “replenishing”
EBT teams at agencies from both previous cohorts who have lost staff
by providing another round of training and provide ongoing support
to senior leaders and supervisors who participated in prior teams in
practicing the model.

Another observation based on our efforts to date pertains to the fea-
sibility of the Intensive Learning Community approach. The greater the
intensity of training and consultation efforts, the deeper the sustainabil-
ity takes root. However, manymental health agencies are not equipped
to handle the short-term economic costs (e.g., loss of productivity, cost
for training and consultation) to the agency for the long-term payoff
(e.g., clinicians trained in time-limited, more effective treatments with
more demonstrated increased gains for children compared with ser-
vices as usual). The financial pressures agencies experience related to
lost productivity (e.g., billable hours) has been a major concern in
implementing an EBT, even in the context of an initiative such as
MCTP in which training and consultation is provided free of charge to
agencies.

Technology has the potential to assist with removing some of these
barriers. Videoconferencing and teleconferencing has allowed for con-
sultation to be done by phone or via the internet, rather than face-to-
face, and most EBTs disseminate follow-up consultation in this way.
Project resources necessitated the use of teleconferencing rather than
video, which can present its own set of challenges. For example, partic-
ipantsmay feel nervous about presenting a case in front of otherswhom
they do not know and whose faces they cannot see. For trainers, it is
similarly challenging to adjust and be responsive to participants' learn-
ing needs without visual cues. Our team has found that participants
benefit from specific guidance for how to ‘make the most’ of the
consultation calls, as the format is not familiar to most and to foster en-
gagement on the calls. One strategy we have used is to provide teams
with a brief handout that delineates the format of the calls and presents
helpful logistical and preparation tips. For example, the handout re-
minds teams that ideally clinicians and supervisors should meet
15–20 minutes prior to the call to review enrollment and questions
related to implementation and that supervisors should encourage clini-
cians to develop a list of questions for the EBT consultant during super-
vision and/or team meetings throughout the month. The handout also
provides reminders about the function of learning teams to engage in
active listening roles focused on a particular treatment component or
aspect of the model about which they will generate a set of questions
for the presenter and/or EBT consultant.

In the last fewyears, TF-CBT has developed additional web-based re-
sources (TF-CBTWeb & TF-CBTConsult) that could serve as both an ad-
junct to live training and consultation and/or a possible alternative to
live training and consultation. There are several active research studies
currently being conducted examining the effectiveness of treatment
and/or outcomes for clinicianswhoattend live training and consultation
versus those who only receive web-based training and consultation.

4.3. Next steps

This paper has described the structure and findings regarding early
implementation of theMCTP. As the initiative progresses, the evaluation
will focus on the degree of implementation across the intended audi-
ences (e.g., DCF staff, clinicians, resource parents), examining satisfaction
with trainings along with knowledge and practice changes reported via
post-training surveys. Analyses will explore the relationship between
implementation success and factors related to child and family improve-
ments including treatment type, as well as child and family characteris-
tics such as placement type, trauma type, race/ethnicity, and language.
We will utilize propensity matching, a statistical technique that esti-
mates the effect of an intervention by accounting for covariates that pre-
dict receipt of the intervention. This technique reduces the likelihood of
bias from confounding variables, whichmay occurwhen comparing out-
comes of study participants who received the intervention to those who
did not (Rosenbaum & Rubin, 1983).

We also will be undertaking a cost study with the aim of providing
information to practitioners and policymakers on how best to allocate
resources to address child trauma in their communities. Specifically,
our cost studywill focus on: (a) the total cost for implementing and sus-
taining trauma training and TILT teams for DCF, (b) the total cost for
providers to implement and sustain EBTs, and (c) the degree to which
implementing EBTs reduces costs in terms of referrals to additional ser-
vices.Wewill assess the cost of implementation and ongoing service de-
livery by determining costs at multiple levels (e.g., total cost for each
EBT, average cost for each EBT; average cost per clinician, staff/caregiver,
and child for each EBT; total cost of implementing system change) and
in a wide range of service domains (e.g., referrals to additional services;
out of home placements; continuation of TILT teams). In turn, our find-
ingsmay have direct implications for policy and practice (e.g., cost effec-
tiveness of an enhanced Medicaid rate for implementing EBTs).

As real-world productivity pressures and staff turnover challenges
continue to mount in the arena of mental health services, identifying
creative and flexible strategies to support the spread and sustainability
of EBTs to ensure timely referrals for children and youth involved with
child welfare services is a much-needed direction for future implemen-
tation efforts and research. Effectiveness studies (that is, research con-
ducted in real world settings) allow clinical researchers to examine
challenges that impede uptake of an EBT with fidelity and to identify
adaptations and solutions to these challenges. However, despite the
number of treatment models in the field, there are relatively few
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effectiveness trials (particularly rigorous comparative research studies)
evaluating treatments for children with complex trauma (Fraser et al.,
2013). Further, where effectiveness trials are available, analysis of the
interplay of fidelity and outcomes is seldom addressed. This is a crucial
research gap, reflected time and again in the field when clinician-level
fidelity to an EBT is beyond the agency's capacity to implement and/or
to sustain due to productivity demands, the vicissitudes of referrals,
the often transient nature of children's placements and families' lives
who are involved with child welfare services, and other circumstances
specific to serving maltreated children.

A pressing question for the field, then, is two-fold: (1) what degree
or level of model fidelity can feasibly be sustained in community-
based agencies, and (2) whether this level of fidelity translates to posi-
tive treatment outcomes for children with complex trauma. Addressing
the issue of “sufficient fidelity” is fundamental to sustainability. It per-
tains to the need for realistic fidelity benchmarks that can be attained
and maintained among trained staff via ongoing monitoring by the
agency. It also speaks to the needs of developers and trainers, who
must identify feasiblemechanisms for fidelitymonitoring so as to assess
and – if necessary and possible – provide further consultation or booster
trainings to support sustainability after a Learning Community ends.
Such researchwill depend on closer collaboration among treatment de-
velopers, sites who are implementing EBTs (i.e., the incubators of
change), and child welfare systems. Forging this new direction in future
research is an important step forward in assuring robust positive out-
comes for children and youth with complex trauma involved with
child welfare services.

Acknowledgements

The project described in this paper was funded by the Administra-
tion for Children and Families, Children's Bureau, through Grant No.
09C01057.

References

Aarons, G. A. (2004). Mental health provider attitudes toward adoption of evidence-based
practice: the Evidence-Based Practice Attitude Scale (EBPAS). Mental Health Services
Research, 6(2), 61–74.

Aarons, G. A. (2005). Measuring provider attitudes toward evidence-based practice: con-
sideration of organizational context and individual differences. Child & Adolescent
Psychiatric Clinics of North America, 14(2), 255–271.

Aarons, G. A., Hurlburt, M., & Horwitz, S. M. (2011). Advancing a conceptual model of
evidence-based practice implementation in public service sectors. Administration &
Policy in Mental Health, 38(1), 4–23.

Aarons, G. A., Wells, R. S., Zagursky, K., Fettes, D. L., & Palinkas, L. A. (2009). Implementing
evidence-based practice in community mental health agencies: a multiple stakeholder
analysis. American Journal of Public Health, 99(11), 2087–2095.

Arvidson, J., Kinniburgh, K., Howard, K., Spinazzola, J., Strothers, H., Evans, M., et al.
(2011). Treatment of complex trauma in young children: Development and cultural
considerations in application of the ARC intervention model. Journal of Child &
Adolescent Trauma, 4(1), 34–51.

Blaustein, M. E., & Kinniburgh, K. (2010). Treating traumatic stress in children and adolescents:
How to foster resilience through attachment, self-regulation, and competency. New York:
Guilford Press.

Bride, B. (2012). Secondary trauma and the child welfareworkforce. Paper presented at the
13th Annual Center for Advanced Studies in Child Welfare Conference: Beyond Burnout:
Secondary Trauma and the Child Welfare Workforce, Minneapolis, MN.

Center for the Study of Social Policy. (n.d.) The Strengthening Families Approach. Retrieved
August 1, 2013 from, http://www.cssp.org/reform/strengthening-families/the-basics/
the-strengthening-families-approach.

Center for the Study of Social Policy. (n.d.) Youth Thrive. Retrieved August 1, 2013, from
http://www.cssp.org/reform/child-welfare/youth-thrive.

Chamberlain, P., Roberts, R., Jones, H., Marsenich, L., Sosna, T., & Price, J. M. (2012). Three
collaborative models for scaling up evidence-based practices. Administration & Policy
in Mental Health, 39(4), 278–290.

Chapman, M., & Field, J. (2007). Strengthening our engagementwith families and increas-
ing practice depth. Social Work Now, 38, 21–28.

Child Welfare Collaborative Group & National Child Traumatic Stress Network (2013).
Child welfare training toolkit, 3rd edition: Trainer's guide. Los Angeles, CA, Durham,
NC: National Center for Child Traumatic Stress.

Children and Families Research Center (2004). Multiple placements in foster care: Litera-
ture review of correlates and predictors. University of Illinois at Urbana-Champlain.

Chu, A. T., & Lieberman, A. F. (2010). Clinical implications of traumatic stress from birth to
age five. Annual Review of Clinical Psychology, 6, 469–494.
Cohen, J., & Mannarino, A. P. (2008). Disseminating and implementing trauma-focused
CBT in community settings. Trauma, Violence & Abuse, 9(4), 214–226.

Cohen, J. A., Mannarino, A. P., & Deblinger, E. (Eds.). (2012). Trauma-focused CBT for chil-
dren and adolescents: Treatment applications. New York: Guilford Press.

Cohen, J. A., Mannarino, A. P., Kliethermes, M., & Murray, L. A. (2012). Trauma-focused
CBT for youth with complex trauma. Child Abuse & Neglect, 36(6), 528–541.

Cohen, J. A., Mannarino, A. P., & Murray, L. K. (2011). Trauma-focused CBT for youth who
experience ongoing traumas. Child Abuse & Neglect, 35(8), 637–646.

Conrad, D., & Kellar-Guenther, Y. (2006). Compassion fatigue, burnout, and compassion
satisfaction among Colorado child protection workers. Child Abuse & Neglect, 30(10),
1071–1080.

Conradi, L., Agosti, J., Tullberg, E., Richardson, L., Langan, H., Ko, S., et al. (2011). Promising
practices and strategies for using trauma-informed child welfare practice to improve
foster care placement stability: a breakthrough series collaboration. Child Welfare,
90(6), 207–225.

Cook, A., Blaustein, M., Spinazzola, J., & van der Kolk, B. (Eds.). (2003). Complex trauma in
children and adolexcents. National Child Truamatic Stress Network. http://www.
NCTSNet.org.

Courtois, C. A., & Ford, J. (2009). Treating complex traumatic stress disorders: An evidence-
based guide. New York: The Guilford Press.

DeBoard-Lucas, R., Wasserman, K., Groves, B.M., & Bair-Merritt, M. (2013). Futures with-
out violence: 16 trauma-informed, evidence-based recommendations for advocates
working with children exposed to intimate partner violence. In L. Davis (Ed.), Families
without violence.

Durlak, J. A., & DuPre, E. P. (2008). Implementation matters: a review of research
on the influence of implementation on program outcomes and the factors af-
fecting implementation. American Journal of Community Psychology, 41(3–4),
327–350.

Ebert, L., Amaya-Jackson, L., Markiewicz, J., & Burroughs, J. (2008). The NCCTS learning col-
laborative model for the adoption & implementation of evidence-based mental health
treatment: NCCTS guidelines for conducting a learning collaborative. Los Angeles, CA,
Durham, NC: National Center for Child Traumatic Stress, Duke University Evidence-
Based Practice Implementation Center.

Fallot, R., & Harris, M. H. (2001). Trauma-informed approaches to systems of care. Trauma
Psychology Newsletter Division 56, 3(1), 6–7.

Fixsen, D. L., Naoom, S. F., Blase, K. A., Friedman, R. M., & Wallace, F. (2005). Implementa-
tion research: A synthesis of the literature. Tampa, FL: University of South Florida, Louis
de la Parte Florida Mental Health Institute, The National Implementation Research
Network.

Fraser, J. G., Lloyd, S. W., Murphy, R. A., Crowson, M. M., Casanueva, C., Zolotor, A. J., et al.
(2013). A comparative effectiveness review of parenting and trauma-focused inter-
ventions for children exposed to maltreatment. Journal of Developmental and
Behavioral Pediatrics, 34(5), 353–368.

Greeson, J. K. P., Briggs, E. C., Kisiel, C. L., Layne, C. M., Ake, G. S., Ko, S. J., et al. (2011). Com-
plex trauma and mental health in children and adolescents placed in foster care:
Findings from the National Child Traumatic Stress Network. Child Welfare, 90(6),
91–108.

Grillo, C. A., Lott, D. A., & the Foster Care Subcommittee of the Child Welfare Committee
(2010). National child traumatic stress network. Caring for children who have experi-
enced trauma: A workshop for resource parents. Los Angeles, CA, and Durham, NC:
National Center for Child Traumatic Stress.

Harris, P. A., Taylor, R., Thielke, R., Payne, J., Gonzalez, N., & Conde, J. G. (2009). Research
electronic data capture (REDCap) – a metadata-driven methodology and workflow
process for providing translational research informatics support. Journal of Biomedical
Informatics, 42(2), 377–381.

Hendricks, A., Conradi, L., & Wilson, C. (2011). Creating trauma-informed child welfare
systems using a community assessment process. Child Welfare, 90(6), 187–205.

Hodgdon, H., Kinniburgh, K., Gabowitz, D., Blaustein, M., & Spinazzola, J. (2013). Develop-
ment and implementation of trauma-informed programming in residential schools
using the ARC framework. Journal of Family Violence, 28(7).

Hopkins, K. M., Cohen-Callow, A., Kim, H. J., & Hwang, J. (2010). Beyond intent to leave:
Using multiple outcome measures for assessing turnover in child welfare. Children
and Youth Services Review, 32(10), 1380–1387.

Igelman, R., Conradi, L., & Ryan, B. (2007). Creating a trauma-informed child welfare sys-
tem. Traumatic Stress/Child Welfare, 21(1), 21–26.

Institute for Healthcare Improvement (2003). IHI's collaborative model for achieving break-
through improvement: IHI innovative series white paper the breakthrough series. Boston:
Institute for Healthcare Improvement.

Kahn, W. A. (2003). The revelation of organizational trauma. Journal of Applied Science,
39(4), 364–380.

Kahn, W. A. (2011). The treatment of organizational wounds. Organizational Dynamics,
40(2), 75–84.

Kinninburgh, K., Blaustein, M., Spinazzola, J., & van der Kolk, B. (2005). Attachment, Self-
Regulation, and Competency: A comprehensive framework for intervention with
childhood complex trauma. Psychiatric Annals, 35(5), 424–430.

Kiser, L. J., Nurse, W., Lucksted, A., & Collins, K. S. (2008). Understanding the impact of
trauma on family life from the viewpoint of female caregivers living in urban poverty.
Traumatology, 14(3), 77–90.

Kisiel, C. L., Fehrenbach, T., Small, L., & Lyons, J. (2009). Assessment of complex trauma ex-
posure, responses and service needs among children and adolescents in child welfare.
Journal of Child and Adolescent Trauma, 2, 143–160.

Ko, S. (2007). Creating Trauma-Informed Child-Serving Systems: Service Systems Brief, Vol. 1,
The National Child Traumatic Stress Network.

Ko, S., Ford, J., Kassam-Adams, N., Berkowitz, S. J., Wilson, C., & Wong, M. (2008). Creating
trauma-informed systems: Child welfare, education, first responders, health care, ju-
venile justice. Professional Psychology: Research and Practice, 39(4), 396–404.

http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0010
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0010
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0010
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0015
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0015
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0015
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0020
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0020
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0020
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0025
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0025
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0025
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0030
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0030
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0030
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0270
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0270
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0270
http://www.cssp.org/reform/strengthening-families/the-basics/the-strengthening-families-approach
http://www.cssp.org/reform/strengthening-families/the-basics/the-strengthening-families-approach
http://www.cssp.org/reform/child-welfare/youth-thrive
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0040
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0040
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0040
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0045
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0045
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0050
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0050
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0275
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0275
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0055
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0055
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0060
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0060
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0065
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0065
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0070
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0070
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0075
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0075
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0080
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0080
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0080
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0085
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0085
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0085
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0085
http://www.NCTSNet.org
http://www.NCTSNet.org
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0090
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0090
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0280
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0280
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0280
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0280
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0095
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0095
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0095
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0095
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0100
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0100
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0100
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0100
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0100
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0105
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0105
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0110
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0110
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0110
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0110
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0115
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0115
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0115
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0120
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0120
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0120
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0120
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0285
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0285
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0285
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0125
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0125
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0125
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0125
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0130
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0130
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0135
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0135
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0135
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0140
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0140
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0140
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0150
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0150
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0155
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0155
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0155
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0165
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0165
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0160
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0160
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf9005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf9005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf9005
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0170
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0170
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0170
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0175
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0175
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0175
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0290
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0290
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0180
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0180
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0180


242 J.G. Fraser et al. / Children and Youth Services Review 44 (2014) 233–242
Layne, C. M., Ippen, C. G., Strand, V., Stuber, M., Abramovitz, R., Reyes, G., et al. (2011). The
core curriculum on childhood trauma: A tool for training a trauma-informed work-
force. Psychological Trauma: Theory, Research, Practice, and Policy, 3(3), 243–252.

Lieberman, A. F., Chu, A., Van Horn, P., & Harris, W. W. (2011). Trauma in early childhood:
Empirical evidence and clinical implications. Development and Psychopathology,
23(2), 397–410.

Lieberman, A. F., Ghosh Ippen, C., & van Horn, P. (2006). Child–parent psychotherapy:
6-month follow-up of a randomized controlled trial. Journal of the American Academy
of Child & Adolescent Psychiatry, 45(8), 913–918.

Lieberman, A. F., & van Horn, P. (2005). “Don't hit my mommy!”: A manual for child–parent
psychotherapy with young witnesses of family violence.Washington, D.C.: Zero to Three
Press.

Lieberman, A. F., Van Horn, P., & Ippen, C. G. (2005). Toward evidence-based treatment:
child–parent psychotherapy with preschoolers exposed to marital violence. Journal
of the American Academy of Child & Adolescent Psychiatry, 44(12), 1241–1248.

Lieberman, A. F., Weston, D. R., & Pawl, J. H. (1991). Preventive intervention and outcome
with anxiously attached dyads. Child Development, 62(1), 199–209.

Macro, I. C. F. (2010). Evaluation of the National Child Traumatic Stress Initiative: FY 2010
annual progress report, executive summary.

Markiewicz, J., Ebert, L., Ling, D., Amaya-Jackson, L., & Kisiel, C. (2006). Learning collabora-
tive toolkit. Los Angeles, CA, Durham, NC: National Center for Child Traumatic Stress.

McHugo, G. J., Drake, R. E., Whitley, R., Bond, G. R., Campbell, K., Rapp, C. A., et al. (2007).
Fidelity outcomes in the National Implementing Evidence-Based Practices Project.
Psychiatric Services, 58(10), 1279–1284.

National Center for Trauma-Informed Care, & Substance Abuse and Mental Health Ser-
vices Administration. (n.d.) What is trauma-informed care? Retrieved July 22, 2013,
from http://www.samhsa.gov/nctic/trauma.asp.

Pryce, J., Shackelford, K., & Pryce, D. (2007). Secondary traumatic stress and the child wel-
fare professional. Chicago, IL.: Lyceum Books.

Richardson, M. M., Coryn, C. L. S., Henry, J., Black-Pond, C., & Unrau, Y. (2012). Development
and evaluation of the Trauma-Informed System Change Instrument: Factorial validity
and implications for use. Child and Adolescent Social Work Journal, 29(3), 167–184.
Rosenbaum, P. R., & Rubin, D. B. (1983). The central role of the propensity score in obser-
vational studies for causal effects. Biometrika, 70(1), 41–55.

Sigel, B.A., Benton, A. H., Lynch, C. E., & Kramer, T. L. (2013). Characteristics of 17 statewide
initiatives to disseminate trauma-focused cognitive-behavioral therapy (TF-CBT).
Psychological Trauma: Theory, Research, Practice, and Policy, 5(4), 323–333.

Sigel, B.A., Kramer, T. L., Conners-Burrow, N. A., Church, J. K., Worley, K. B., & Mitrani, N. A.
(2013). Statewide dissemination of trauma-focused cognitive behavioral therapy
(TF-CBT). Children and Youth Services Review, 35, 1023–1029.

Spinazzola, J., Ford, J.D., Zucker, M., van der Kolk, B.A., Silva, S., Smith, S. F., et al. (2005).
National survey evaluates complex trauma exposure, outcome, and intervention
among children and adolescents. Psychiatric Annals, 35, 433–439.

Spinazzola, J., Habib, M., Knoverek, A., Arvidson, J., Nisenbaum, J., Wentworth, R.,
et al. (2013, Winter). The heart of the matter: Complex trauma in child welfare.
Child Welfare 360, 8–9, 37 (Special Issue: Trauma-Informed Child Welfare
Practice).

Sprang, G., Craig, C., & Clark, J. (2011). Secondary traumatic stress and burnout in child
welfare workers: a comparative analysis of occupational distress across professional
groups. Child Welfare, 90(6), 149–168.

Toth, S. L., Rogosch, F. A., Manly, J. T., & Cicchetti, D. (2006). The efficacy of toddler-parent
psychotherapy to reorganize attachment in the young offspring of mothers with
major depressive disorder: a randomized preventive trial. Journal of Consulting and
Clinical Psychology, 74(6), 1006–1016.

U.S. Department of Health & Human Services, & Administration for Children & Families.
(n.d.) Treatment & Trauma-Informed Care. Retrieved August 1, 2013 from, https://
www.childwelfare.gov/responding/trauma.cfm.

Van Hook, M. P., & Rothenberg, M. (2009). Quality of life and compassion satisfaction/fa-
tigue and burnout in child welfare workers: A study of the child welfare workers in
community based care organizations in central Florida. Social Work and Christianity,
36(1), 36–55.

http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0185
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0185
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0185
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0190
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0190
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0190
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0195
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0195
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0195
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0200
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0200
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0200
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0205
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0205
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0205
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0210
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0210
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0145
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0145
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0215
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0215
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0220
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0220
http://www.samhsa.gov/nctic/trauma.asp
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0225
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0225
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0230
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0230
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0230
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0295
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0295
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0240
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0240
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0240
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0245
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0245
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0250
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0250
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0300
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0300
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0300
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0255
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0255
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0255
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0260
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0260
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0260
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0260
https://www.childwelfare.gov/responding/trauma.cfm
https://www.childwelfare.gov/responding/trauma.cfm
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0265
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0265
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0265
http://refhub.elsevier.com/S0190-7409(14)00227-8/rf0265

	Implementation of a workforce initiative to build trauma-�informed child welfare practice and services: Findings from the M...
	1. Introduction
	1.1. Building a foundation for workforce improvement in child welfare
	1.2. Private–public collaboration
	1.3. The present paper

	2. Methods
	2.1. Trauma-informed practice change in the child welfare system
	2.1.1. Layers of child trauma training
	2.1.2. Trauma-informed leadership teams (TILTs)

	2.2. Trauma-informed practice change: mental health provider agencies
	2.2.1. Pairing treatment with individual needs
	2.2.2. EBT dissemination: piloting a learning community model

	2.3. Evaluation approach
	2.3.1. Implementation evaluation: EBT implementation readiness
	2.3.2. Outcome evaluation: emphasis on data-driven treatment services


	3. Results
	3.1. Organizational readiness needs assessment
	3.2. Implementation of child trauma trainings
	3.3. Implementation of TILT teams
	3.4. Preliminary findings: uptake of EBTs

	4. Discussion
	4.1. Building organizational capacity: challenges and solutions
	4.2. EBT dissemination: challenges and considerations
	4.3. Next steps

	Acknowledgements
	References


